
What we’re not asking— 
We are not focused on the achievement gap.  Why not?  Because regardless of how well or how poorly other 
population groups are doing, we believe that African Americans must set high goals and work toward achievement of 
our full potential.  If we truly do our best, what more can we hope for?  Culturally competent teachers, unbiased 
textbooks, tests and other assessment instruments, appropriate educational materials and experiences, and 
communication styles that reflect the diversity of student populations!  And if we achieve our potential, there probably 
won’t be an achievement gap—at least not with African Americans on the bottom!  Our focus is ACHIEVEMENT!   

Coming Soon 
• New Memorial Awards in honor of Laura Taylor 

Mitchell and Elaine Mitchell Newsome 
• Meet another “Treasure of Our Heritage,” at Orange 

Street School Historic Museum, 600 Orange Street, 
Fayetteville, NC.  This will be the first in our series of 
Conversations with Treasures of Our Heritage, 
focused on educators.  For details call 910.488.9992 
or visit our website at www.aaero.org. 
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You are invited . . . 

Beginning January 2005, the AAERO office at  Rosehill Office 
Suites, 3274 Rosehill Road, Fayetteville, NC. will be open to 
visitors, Tuesdays and Thursdays from 2 p.m. to 5 p.m.  Meet 
members of the Fayetteville Team, learn about AAERO, and 
sign up for future workshops and discussion groups.  
Volunteer to help move the AAERO agenda forward.  
Questions?  Call 910.488.9992. 

Focus on Research— Our Questions 
This issue reports our progress toward laying out “what is.”  In order to impact 
education of African American people, we need to be aware of current conditions 
and issues.  We may have a positive effect on individuals, regardless of our 
knowledge, but to have a major positive impact, a level of clarity is essential.  Here 
are some questions we seek to answer: 

• How many Black people are enrolled in schools in the United States at each 
education level?  What percentage of the eligible Black population does this 
represent? 

• How do the numbers of Black males and females compare?  Are there 
differences in the proportions of Black male and female students at each level? 

• What is the rate of success, as measured by graduation and enrollment in the 
next level of education, of Black people in the United States? 

• What kinds of schools do Black people attend in the United States and in what 
proportions do they attend these different types of schools?  How do those 
schools differ from one another in ways other than their student populations? 

• What are the economic, social, and political results of education in the United 
States?  Do they differ for various population groups? 

• What are the issues associated with various groups of Black people in the 
United States, including immigrants from the continent of Africa, the Caribbean, 
South America, or Central America, and Black people with disabilities? 

• To what extent are African Americans participating in study-abroad programs, 
working in other countries, and learning  languages other than English? 

We’re online!  Visit the AAERO website at www.aaero.org. 
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Focus on Research— numbers 
Several kinds of information inform this effort.  Numbers, including raw data and statistics, help us to see the big picture.  
Anecdotes and case studies provide examples or what lies beneath the numbers.  More extensive qualitative studies help 
us see the patterns and important aspects of behavior and material conditions that characterize the schools and 
educational experiences of interest.   In order to build a common base of knowledge, we’ll start with some data.  These 
numbers are a good example of how qualitative research is needed.  What happened to change the rate of college 
graduation for Black students in the 1990s?  Affirmative action?  Financial aid policies? We’ll continue to examine these 
questions as we seek ways to increase educational attainment of African Americans and others. 

Page 2 AAERO News 

Elementary and Secondary School 
Enrollment, Graduation, & Drop-out 
 
• There were more than 8.15 million Black 

students enrolled in U.S. schools in the 2001-
2002 school year.  This represented 17 percent 
of total school enrollments. 

• Ninety-two percent of Black 16 and 17 years 
olds, and 57 percent of 18 and 19 year olds 
were enrolled in U.S. schools in 2000.  
(Comparable rates for Whites were 94 percent 
and 64 percent, respectively.) 

• Four percent of Black students in grades 9 
through 12 dropped out of school in 1999-2000.  
(This was double the percentage of Asian/
Pacific Islander students who dropped out that 
year.) 

• More than three hundred thousand Black 
students graduated from U.S. high schools in 
2000.  This was 12.9 percent of all graduates. 

Percent of persons age 25 and over, by years of school 
completed, race/ethnicity, and sex:  March 2002
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Educational attainment is one of the commonly 
used measures.  By comparison with other groups, 
we find that the White, non-Hispanic group has the 
highest percentages of people, age 25 and over, 
who have completed both high school and college.  
(This is not surprising, given the history of education 
in the U.S.)  Among Black non-Hispanic people, 
slightly more females than males completed either 
high school or college.  Just over 4% of males and 
nearly 3% of females, age 25 and over, have 
completed neither high school nor college. 
Since 1940, there has been an increase in the 
educational attainment of African Americans.  High 
school completion rates increased between 1940 
and 1950 by 11.3%.  Between 1950 and 1960 
there was a gain of 15%; and in 1970 19.8% more 
Black people completed high school than in 1960.  
After 1970 the rate of increase declined to 18.3% 
in 1980 and 5.1% in 1990 and 2000.  (This decline 
is to be expected as the proportion of population 
completing high school approaches 100% )  The 
percentage of Black people completing college 
went from 1.6% in 1940 to 17.8% in 2000.  The 
rate of change was 1.8% between 1980 and 1990 
and 4.5% between 1990 and 2000.   

SOURCE:  U.S. Department of Commerce, Bureau of the Census, Current 
Population Survey, unpublished data. 

Percent of population enrolled in school, by 
race/ethnicity, and age, 2001
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The Economic Payoff for Education 
“The more you learn, the   more you 
earn—and the less likely you are to 
be unemployed. Earnings increase 
and unemployment decreases with 
additional years of education. But
    completing a program is worth 
more than attending college without 
earning a degree. Education pays, in 
part, because employers believe  
educated workers learn tasks more 

easily and are better organized. 
However, the data here are 
averages;   variations occur at all 
educational levels. The biggest 
reason for the variety in earnings is 
the different occupations people 
enter as a result of their 
education.” 
Source:  U.S. Census Bureau. 2002 

Earnings and unemployment for year-round, full time workers 

Source:  Bureau of Labor Statistics, unpublished data from the Current Population Survey (unemployment); Bureau of the Census, Current 
Population Survey, PPL-99 Educational Attainment in the United States:  March 1998, table 9 (unpublished data), and Current Population 
Reports, P20-513, October 1998, Educational Attainment in the United States:  March 1998 (Update) (earnings). 
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Learning happens everywhere!  If you are not in school and choose not to be at this time, enjoy learning in all the 
informal education settings around, including museums, science and technology centers, libraries, galleries, 
zoos, nature centers and anywhere else your senses are engaged! 

• In fall 2000, there were 1,730,300 African Americans enrolled in U.S. colleges and universities.  African 
Americans were 11.5 % of persons enrolled.  Twenty-seven percent of African Americans, ages 18-25, were 
enrolled in college; nearly six percent of those 25 and older were enrolled.   This is much less than the 56 
percent of 18—25 year old Asians and 9 percent of those 25 and older enrolled in college. 

• Less than half as many Black students as White students (5.9 % versus 12.8%) enrolled in private colleges 
and universities.   

• Hispanic and Native American students have the highest dropout rates—21.1 % and 16.1%, respectively.  
Asian students have the lowest dropout rate—4.0%.  African Americans have an 11.7% drop out rate— 
267,602 Black students aged 16 to 19 were not enrolled in school and were not high school graduates. 

Higher Education Enrollment 

Education has instrumental, as well as 
intrinsic value.  Statistical data show the 
positive correlations between educa-
tional attainment and lifetime earnings 
and employment.  The following chart 
and text are taken from “The Big Payoff: 
Educational Attainment and Synthetic 
Estimates of Work-Life Earnings,” July 
2002, U.S. Department of Commerce, 
Economics and Statistics Administration, 
U.S. CENSUS BUREAU.   
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Research Briefs 
Ruby Payne’s work  on the culture of poverty is being used to help teachers work more effectively with children who live in 
poverty.  She writes about cultural differences and makes the following points:  “An individual brings with him/her the 
hidden rules of the class in which he/she was raised.  Even though the income of the individual may rise significantly, many 
of the patterns of thought, social interaction, cognitive strategies, etc., remain with the individual.  Schools and businesses 
operate from middle-class norms and use the hidden rules of middle class.  These norms and hidden rules are not directly 
taught in schools or in businesses.  For our students to be successful, we must understand their hidden rules and teach 
them the rules that will make them successful at school and at work.”  (Source:  A Framework for Understanding Poverty, 
by Ruby K. Payne, Ph.D., 1996, p. 11) 
 
John B. Diamond and Kimberley Gomez authored “African American Parents’ Educational Orientations:  The Importance of 
Social Class and Parents’ Perceptions of Schools.”  This study of the involvement of working-class and middle-class African 
American parents in their children’s schools reveals differences that are attributed to social class, parents’ perceptions of 
schools, and parents’ educational orientations.  Middle class parents are able to “customize” their children’s education, 
due to their resources, proximity to better schools, and sense of entitlement.  Working class parents exercise less influence 
over the schools their children attend.  These parents were found to be more critical and distrustful of schools, and reform-
oriented.  Middle-class parents were more supportive of schools. 
(Source:  Education and Society, vol. 36,  August 2004, pp. 383-427) 
 
Richard Rothstein’s analysis of the achievement gap concludes that “. . . Schools already do a great deal to combat it.  
Most of the social-class difference in average academic potential exists by the time children are 3 years old.  This 
difference is exacerbated over the years that children spend in school,k but during these years, the growth in the gap 
occurs mostly in the after-school hours and during the summertime, when children are not actually in classrooms”. . . . This 
finding provides justification for early childhood education programs, parent education programs, after-school programs 
and summer programs that develop “inquisitiveness, creativity, self-discipline, and organizational skills.”  (Source:  “A 
Wider Lens On the Black-White Achievement Gap” in Phi Delta Kappan, vol. 86, October 2004, pp. 105-110) 

Lisa Delpit’s award-winning book, Other People’s Children, raises critical questions about the cultural conflict within the 
education and research communities.  She explores and exposes the questions raised by the virtual absence of African 
American teachers and researchers in the progressive education reform movement.   She explores the contradictions in the 
philosophies that promote teaching skills and those that emphasize stimulating creative expression.  Delpit writes, 

“Let there be no doubt: a ‘skilled’ minority person who is not also capable of critical analysis becomes the 
trainable, low-level functionary of the dominant society, simply the grease that keeps the institutions 
which orchestrate his or her oppression running smoothly.  On the other had, a critical thinker who lacks 
the ‘skills’ demanded by employers and institutions of higher learning can aspire to financial and social 
status only within the disenfranchised underworld.  Yes, if minority people are to effect the change which 
will allow them to truly progress we must insist on ‘skills,’ within the context of critical and creative 
thinking (p. 19). . . . 
  To provide schooling for everyone’s children that reflects liberal, middle-class values and aspirations is 
to ensure the maintenance of the status quo, to ensure that power, the culture of power, remains in the 
hands of those who already have it. . . . Many liberal educators hold that the primary goal for education is 
for children to become autonomous, to develop fully who they are, in the classroom setting without having 
arbitrary, outside standards forced upon them.  This is a very reasonable goal for people whose children 
are already participants in the culture of power and who have already internalized its codes. 
  But parents who don’t function within that culture often want something else.  It’s not that they disagree 
with the former aim, it’s just that they want something more.  They want to ensure that the school provides 
their children with discourse patterns, interactional styles, and spoken and written language codes that 
will allow them success in the larger society” (pp. 28-29).  

Read about the “culture of power” in Other People’s Children:  Cultural Conflict in the Classroom (published by The 
New York Press, 1995). 

Social scientists consider several types of “capital” including economic capital (money and other material resources).  The 
less well known types include human capital (knowledge, skills, and expertise), social capital (networks and relations of 
trust), and cultural capital (acquired ways of being and doing that are of value in particular contexts).  Many studies 
attribute different achievement outcomes to differences in the kinds and amounts of capital possessed by students and 
their families.  Our ability to improve opportunities for learning depends, in part, on our understanding of how to cultivate 
and use capital of various types. 
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To examine the numbers that depict our educational experience, the following sources may be useful:   
Population Profile of the United States:  2000, (Internet Release), U.S. Census Bureau. 
Census 2000 Brief, Issued August 2003.   
Statistical Abstract of the U.S., 2003.  U. S. Census Bureau. 
Most publications and data are available on the Internet at www.census.gov .   

Research & Data Implications— So what? 
It matters where we go to college.  Various population groups experience different outcomes at 2-year and 4-year colleges.  
Historically Black Colleges and Universities (HBCUs) have different retention and drop-out rates than do predominantly 
White colleges.  Students attending more selective colleges have different outcomes than those attending schools with 
open admission.  One size does not fit all!  Before you choose a college, check the admission and graduation data for 
people like you.  Check the representation of your group(s) on the faculty.  Older students, women, students with 
disabilities, and others may have very different circumstances, more or less conducive to success at any given college.  
(Future issues of AAERO News will include more about these differences.) 

Why we don’t call ourselves “minority” 
“Minority” is tainted with images and concepts of inferiority.  Here are some examples of that prejudice: 
• “In numbers, the ‘minority’ is less than half, the smaller number, and in a society where bigness is valued, that which is 

smaller is often de-valued.” 
• In sports, the minor league is considered not as good as the major league. 
• “In playing cards, the minor suit is the one which has lesser scoring possibility.” 
• “When we name periods of life, the term ‘minor’ applies to those who have not attained a legal age, who are assumed 

not to be as responsible as persons over the designated age.  Minors are . . . legally treated as children.  Add to that 
the history of ways in which society stripped Black people of their adulthood, particularly referring to Black men as 
‘boys’. . .”   

Source:  We Have “No Problem” . . . Again, authored by the Black Concerns Working Group of the Unitarian Universalist 
Association) 

Increasingly, 
young adults 
are reporting 
that they have 
joined the mili-
tary or are con-
sidering doing 
so in order to 

get money for education or to see the 
world.  In some cases, parents frustrated 
with their sons’ inability to complete col-
lege or find stable employment have en-
couraged this option.  Many see this as a 
way of developing discipline.  Please con-
sider this:    There are other, safer ways to 
fund a college education and many ways 

to gain experience traveling internationally.  
There are study-abroad programs and 
ways to work in other countries for nongov-
ernmental organizations, the U.S. govern-
ment or the government of the country you 
wish to visit.  For funding college educa-
tion, the best source may be the financial 
aid office at the college you plan to attend.  
For students who know what they want to 
study, there are professional associations 
with scholarships to encourage study in 
selected fields.  For example, the American 
Sociological Association has funds to en-
courage students majoring in sociology.  
Many employers have scholarships avail-
able for children of their employees.  And 

colleges and universities typically offer 
tuition benefits to employees and their 
family members.  Finding money for col-
lege could be a long process, but one well 
worth the effort.  Please pass the word to 
the students you know that  it’s not too 
soon to start  in ninth grade.  The most 
important part of the preparation is study-
ing and earning the best grades and test 
scores possible.  Students with good 
grades in demanding courses and high 
test scores have the best options for col-
lege.  The Internet has a wealth of re-
sources, including websites of colleges, to 
help with this search. 

Paula Quick Hall 

College Counseling ALERT:       Military ≠ College ! 

"Nationwide, minority students are overrepresented  in special education programs indicating widespread misdiagnosis.  In 
many cases, separate special education programs have the effect of increasing segregation within a school. . . . If race, sex, 
or national origin are suspected of influencing a child's identification, placement, or the level of services a child receives, 
complaints may be made in court or filed with the United States Department of Education." (Source:  “Civil Rights Alert," The 
Civil Rights Project, Harvard University)  For more information on "Discrimination in Special Education," visit  the website at 
www.law.harvard.edu/civilrights on the Internet. 
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Mission 
To enhance the lives of African American people through 
research and improved access to information and 
education.   

Programs 
• AAERO Conversations with Treasures of Our 

Heritage—a series of oral history forums at which 
elders are interviewed and their history and memories 
recorded in the presence of community members of all 
ages 

 
• AAERO Memorial Awards—financial contributions to 

the education of African American students, which 
celebrate admirable characteristics and 
accomplishments of loved ones 

 
• AAERO Recognition of Outstanding Teachers—awards 

to teachers, nominated for their outstanding 
performance while teaching at schools with majority 
African American enrollments 

Thanks to Belinda Smith and Glenda Harris for 
volunteering to serve as Public Relations 
Coordinator and Events Manager, respectively.  
Thanks to Kia Hall for work on the website.  
 
We’re still looking for help in the following roles: 
• Coordinator of Volunteers 

• Development Specialist 

• Receptionist 

• Archivist / Historian 

Excellent benefits, flexible hours, pleasant working 
conditions, and a wonderful team of coworkers.  
Opportunities for creativity and professional growth.  
No monetary compensation, but a genuine sense of 
satisfaction guaranteed.   All positions open until 
filled.  To apply, submit a letter of interest to  AAERO. 

Volunteers who can help in any way are appreciated. 

Board of Directors 

Paula Quick Hall, Ph.D. 

Tracie Roberts, J.D. 

Margaret W. Curtis, Ph.D. 

Advisory Group  

Nan Gerald Allen, Ph.D. 

Bernadette Bogertey, B.S.W. 

Millicent E. Brown, Ph.D. 

Demetrius Haddock, M.S. 

William H. Hall, M.D. 

Glenda Purdie Harris, M.S.A. 

Jimmy Harvey, B.A. 

Enid B. Jones, M.B.A, Ed.D. 

Karen Neal Knight, J.D. 

Linda Kerr Norflett, M.Div., Ph.D. 

Beulah M. Quick, B.A. 

Judith H. Quick, M.Ed. 

Janice K. Smith, M.Ed. 

Pamela E. Waller, B.S.  

Millicent Brown is a native of Charleston, South Carolina who has lived in Greensboro, 

North Carolina since 1995. Her formal education includes a Bachelor of Arts degree in 
History, College of Charleston (South Carolina), Master of Education in Counseling Edu-
cation from the Citadel (Charleston, S.C.), and Ph.D. in History, Florida State University 
(Tallahassee).   Millicent Brown’s  commitment to historically Black institutions of higher 
education brought her to the faculty of Bennett College and she has since become a 
member of the history department faculty of North Carolina A&T State University. Her 
involvement as a civil rights activist from childhood until today attaches her to the 
AAERO mission.  It was the Millicent Brown case that desegregated the public schools of 
South Carolina in 1963.  She is committed to providing quality educational and social 
environments for children of color. Her broadest lifelong goal is to be a part of initiatives 
and institutions that inspire quests for self actualized performance, experiences and 
thinking.   

Learn more about our “stories” in future editions of AAERO News. 

Who we are . . . AAERO team member highlight 

Our deep appreciation to the Cumberland Community Foundation for a scholarship, which enabled 
AAERO to participate in the annual meeting of the North Carolina Center for Nonprofits. 


